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Service Context

Elizabeth Grove Children's Centre offers a preschool program and an occasional care program, parenting groups to support families on campus and in the
local community. Preschool and occasional care services operate within the South Australian school terms 40 weeks of the year. The centre is sometimes
open in school holidays (excepting at least two weeks over the Christmas and New Year period) depending on available staff and sometimes parenting
groups may run in the holidays. Staff required to work in the holidays may work off site during these periods in another work location if it is considered
unsafe and not in the wellbeing interests of the staff member to work in isolation.

On the campus there is Elizabeth Grove Primary School, CAFHS and the Smith Family. There is also a weekly Learning Together music playgroup, a
weekly Birth-2 years playgroup, a MEn's playgroup , Strong Start program for families and parent support groups.

The centre has a full time director with some teaching responsibility, a full time teacher and part time teacher and part time early childhood workers
(ECW's) to support the children including children with additional needs/special rights. The centre has admin/finance staff and a groundsman. The
Community Development Coordinator and Family Practitiioner positions are currently vacant but community programs continue.

The Elizabeth Grove Primary School car park at 20 Haynes Street is available for staff and visiting staff/professionals and is open most of the day except at
school start and finish times for safety reasons. There is parking in Haynes Street and surrounding streets for parents /carers and those engaged in
parenting and other groups. Street parking is restricted for parts of the day.
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Statement of Philosophy

At Elizabeth Grove Children's Centre, we are committed to providing quality education and care that is inclusive and respectful of children, families and
staff members. We believe that children are capable and curious learners. We value the prior knowledge, skills and experience that they bring to the
centre, and staff support them to build on from this.

We aim to provide a safe, challenging and enjoyable learning environment where children explore, create, imagine, express ideas, solve problems, take
risks and develop dispositions and skills to support them as life-long learners. We believe children learn best through play using open ended learning
experiences, exploring the natural environment, creating their own learning and having access to qualified adults to facilitate and guide their learning
to maximize their learning potential.

We are responsive to the health and wellbeing needs of children, staff, families and the wider community.

We provide opportunities for children to develop positive relationships with other children and with trusted adults, to become strong in their social
and emotional wellbeing and to support a positive sense of identity. The Early Years Learning Framework is the foundation of our curriculum. The
ongoing learning of staff members is important in achieving best outcomes for children and supporting children's ongoing knowledge, skills and
dispositions as life-long learners.

Through our culture of continual improvement, we are constantly reflecting on what we do to support children and families and how we can ensure
high professional standards and high expectations for children's learning outcomes. We acknowledge the diversity of families and support open and
honest communication. We encourage family and community participation in the service and respect the rights of families to have varied levels of
involvement.

We aim to build parent capacity to support children's development, learning and wellbeing and understanding of the value of play. We aim to support
parents and caregivers in their parenting and to be responsive to child/family voice. We believe that through joint collaboration with families, the
campus and community we can achieve optimum outcomes for children. Updated April 2020
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With reference to the three exceeding themes:

1. Practice is embedded in service operations

2. Practice is informed by critical reflection

3. Practice is shaped by meaningful engagement with families
and/or the community

and evaluate

Quality Area 1: Educational Program and Practice

All educators are involved in curriculum decision making which is flexible yet planned. The practice of all regular staff being spontaneous and purposeful in their practice and having input into the learning program is
embedded. All educators reflect daily on the routines, curriculum, children and their learning, culture and abilities and any changes to their wellbeing. They adapt the curriculum, routine and learning environment
based on critical reflections. The service philosophy and EYLF are at the heart of curriculum decisions. Significant decisions, adaptions, strategies, educator ideas are all documented at the end of each day and all
staff have input. It is embedded practice for educators to intentionally position resources, set up resources for provocations and problem solving and use intentional teaching based on each child's ILP's. There is an
emergent planning process in place. Staff focus on supporting children to manage their own learning, solve problems, develop agency and extend their knowledge dispositions and skills with purpose. They model
open-ended learning and extend children's communication skills through targeted oral language experiences. Staff have developed specific open-ended questions to help scaffold learning and maximise
communication skills. The AEDC data is a strong determinant of curriculum priorities. All staff are regularly encouraged to be part of critical reflection around curriculum, routines, children's learning and centre
operations. Daily reflections are targeted around informing next steps in the curriculum with the centre philosophy and educator/child perspectives are at the heart of reflections. Each educator has the opportunity
to use their skills and expertise to support other staff and children and educators share their cultural understandings. Educational theory is debated and challenged at times and there are robust discussions relating
to staff philosophies around learning, wellbeing, routines and centre administration. Ongoing educator learning is embedded resulting in the program and routines being adapted based on new knowledge and
ideas. This includes formal and informal learning. Consistent daily informal communication between staff, varied meetings and emails are an embedded part of the communication process and essential for
part-time staff to keep up to date and have input. The rights of each child, family and educator are valued and this is evident in the way staff manage social justice issues, staff meetings, day to day conversations
and the individualised approach taken around learning for each child. Staff provide ongoing support for families from EALD backgrounds, from orientation to the centre until the child leaves using other family,
friends and interpreters to communicate. Meaningful family engagement in cultural activities and the curriculum is encouraged. Child and parent voice is at the heart of the centre operations. Communication with
families is extensive and additional time is spent with many families to support their needs and information required. Families provide information about the Elizabeth culture and family life and this is incorporated
into the curriculum. The Aboriginal Totem Poles onsite are a reflection of the community through the Aboriginal voice. Educators regularly communicate with families around their child's learning and development
and seek out additional supports for the child and family as needed. The extensive documentation on children's learning is regularly reviewed and available to families to discuss. Individualised meetings for families
are embedded practice. Parents are valued as the first educators of children and staff use parents'/carers' communicated information (verbal and written) to support children around eating, toileting, supporting
children's wellbeing/learning and in supporting literacy and numeracy development. Parents are encouraged to participate in literacy events such as the Books in Homes program, the regular Playford library visits
to the centre and follow up reading to children at home, the Let's Read program and a book borrowing program. The centre provides additional literacy resources to many families in need.
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With reference to the three exceeding themes:

1. Practice is embedded in service operations

2. Practice is informed by critical reflection

3. Practice is shaped by meaningful engagement with families
and/or the community

and evaluate

Il is embedded practice that every staff member is alert to each child's health needs and that children are regularly monitored to ensure they engage in physically active and passive
activities. Daily reviews and reflections and staff meetings ensure children do not go 'under the radar' and all their needs and strengths are considered. The nature play areas promote a
range of physical activities in a natural setting and staff add to this through music, dance and other physically active experiences set up with children. Outdoors learning area 2 has been
specifically designed for younger children (occasional care /playgroup, early preschool entry) and for children with additional needs/special rights to support their physical, social and
emotional wellbeing. Staff are quick to act if a child exhibits symptoms of illness and there is a strong commitment to action to prevent illness and injuries reflected in policy and educator
practice. There is a p.eriodic review of incidents/risks to assess if changes in practice or routines are needed - a preventative approach. Procedures are in place and followed around
children with medical conditions Educators monitor children's hunger and provide a flexible approach so that children can eat when they are hungry outside the normal routine eating times
and children have a progressive morning and afternoon snack to suit their needs. The centre follows a healthy eating approach and staff model good nutrition as an embedded practice.
Family cultural beliefs are considered in the eating practices at the centre and the educators consult with families around eating and health needs of children. Children have the opportunity
for a rest time if needed and occasional care also have portable cots for very young children to sleep. Healthy eating and lifestyle, good nutrition and eating as a social experience are a
regular part of the curriculum including at meal times. Children's health and wellbeing is part of informal staff discussions, staff meeting agenda items and part of daily reflections. Adaptions
to the routine are made if there is anything that impacts on children's health or wellbeing. The EYLF and centre philosophy are reflected in the focus on health and wellbeing and considered
in critical reflection and future actions. This includes ensuring a safe environment, adapting the environment as needed, monitoring individual children, being alert to changes in children's
health/wellbeing, planned supervision and developing procedures around risk management and safety. In the critical reflections staff consider alternatives to support individual children and
consult with the Dept. support services when there are significant concerns around a child's health/wellbeing. Specific strategies are put in place, additional funding is sought with regular
review focussed around the child with parent involvement. The centre also seeks external advice from WHO, Novita and other Dept. staff etc. around children's health, wellbeing and related
policy. Diverse staff perspectives provide a balanced approach to health and safety. There is consultation with staff, parents, Governing Council, agencies and other early childhood services
before any changes are made to areas of health and safety. Risk assessments are critically analysed to ensure that staff improve practice as needed. Parent perspective is encouraged in
the daily program and educators encourage parents to provide verbal feedback also about their children's health needs. The design of the educational program includes the use of space
across the centre which is developed with a Berri St model focussing on each child's wellbeing and considering trauma informed practice. From the Berri St training staff have moved to a
model of maximising space in a way that is conducive to children's health, learning and wellbeing and the regular small group targeted play across the centre has been very effective. Parents
are provided information and give input into the use of these spaces for their child as needed and the Governing Council are involved in decisions about general space requirements for
groups to ensure that the children's wellbeing and learning is a priority. CAFHS nurses provide a 4 year old health check at the centre each term as needed and the centre works with
relevant NDIS providers and families around children's health learning and wellbeing needs with a strengths based inclusive approach. There is an embedded practice of connecting with
other agencies such as Playford Council and Nature Play SA to ensure that up to date information is available to families around varied topics such as health and nutrition, physical activity at
home/in the community and community events. This provides an avenue for the centre staff to ensure that activities are unique to the community.
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With reference to the three exceeding themes:

1. Practice is embedded in service operations

2. Practice is informed by critical reflection

3. Practice is shaped by meaningful engagement with families
and/or the community

and evaluate

All outdoors and indoors environments reflect a strong focus on nature and the two outdoors learning environments have been purposefully built for inclusion, challenge, exploration, children's wellbeing,
socialisation and learning with one specific area designated to support younger children and those with additional needs/special rights. Staff have spent several years in professional development around different
aspects of learning environments and making changes to indoors and outdoors to ensure a high standard that reflects quality nature play with many provocations that promote children's agency, creativity, thinking
and enthusiasm. The centre has a regular connection with a sustainability consultant (Greenhill Living) who visits four times per year and leads the sustainability program including the vegetable and plant gardens
and the worm farm. Children are actively involved in this from preparation to harvesting and choosing what happens to produce grown and also water conservation. All staff can articulate the 'Responsive
Environment' approach which uses all aspects of the building for children as needed. This is a highlight of the centre as it provides unique quality time with educators in small groups and promotes a targeted
approach to learning and wellbeing. Educators critically reflect on the sustainability approach regularly and make adaptions as needed in consultation with children and families. 2020 will be the third year of a
responsive environment approach and this has been a significant shift but is now embedded and new staff simply work within this model. It was a centre initiative. Critical reflections during and at the end of
sessions and at meetings ensures that all staff have equal say and bring their knowledge and experience to ensure play based inclusive learning is individualised and meets everyone's needs. The focus is on ALL
children including those needing intellectual stretch, those with additional needs and those at risk of going “under the radar' are considered equally. In 2018-19 the focus was on ensuring those with additional needs
attended at the same time to maximise support and this was successful. However the 2019 review has resulted in a shift to space children with additional needs over sessions and in line with family needs. Session
times are also more flexible in 2020 to be responsive to children's needs. Trialling ideas is a regular process at the centre on a daily basis with reflection after the fact and then ongoing adaptions based on
reflections. There is a vast array of resources at the centre and more are also purchased as needed to meet individual children's needs. This includes resources to support quiet and active play, enhance wellbeing
such as sensory areas and a focus on children's interests to enhance self-motivated and self- directed learning. All changes and adaptions are discussed amongst the staff team and there is an honest open
approach where staff learn from one another. Staff with a specific expertise on additional needs and inclusion are used to support other staff and the focus is not just on qualifications but experience and expertise
learning from other staff. Family voice is a priority through Governing Council, children's voice and the day to day conversations with families. Community voice is considered through those who use the centre for
community events and parent support. All families from different cultural backgrounds and all families with an Aboriginal heritage are encouraged to participate in the program and share ideas for the learning
spaces, the outdoors environment. And the learning program. The local Aboriginal community were consulted and created art work for the Totem Poles at the centre to reflect the geographical and community focus
on Elizabeth Grove. Parent events are encouraged to help families feel welcome and there is a drop in coffee time from 2020 at any time of day for families - some parents commenced this in 2019 but it has been
expanded to include a special parent area. Excursions reflect children's interest with nature and the weekly Playford Library visits provide the catalyst to support literacy development and community library
participation. Children borrowing books and parents and family members reading these books is now embedded practice. The focus on sustainability is connected to the home so that parents are aware of what
children are learning through newsletters, Facebook and the website as well as handouts to families. Parent expertise around gardening and other sustainable practices is a part of centre practice. .
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With reference to the three exceeding themes:

1. Practice is embedded in service operations

2. Practice is informed by critical reflection

3. Practice is shaped by meaningful engagement with families
and/or the community

and evaluate

Knowledge and working in accordance with the Code of Ethics, Code of Conduct and policies and procedures are an embedded part of practice for regular staff. New staff are gradually
inducted into the centre philosophy and practices in line with Department policy. The centre recognises that over time changes take place and the current centre handbook to support new
and existing staff is being reviewed as part of critical reflective practice at the end of 2019. The centre values of respect, excellence and wellbeing are the foundation of staff relationships and
new staff are supported to ensure they are familiar with the centre philosophy which is reviewed each year (parents/staff/children/ community/campus). There is a staff Code of Conduct
developed by staff and the Public Sector Code of Ethics are also embedded in practice. Staff are encouraged to listen to different points of view and to have a valued voice and this is
evidenced by how new staff members quickly feel part of the team and provide regular input into the program, routines and learning environments. There is a flexible and ongoing
collaborative approach between staff that reflects every day changes and children's changing needs and interests. As new challenges emerge staff engage in robust discussion around
different perspectives on a day to day basis. This requires them to interpret policy/legislation, review policy and procedures and collaborate with one another. When staff are not familiar with
procedures it is an embedded practice to induct a person over time which includes taking on responsibilities such as organising an invacuation procedure to provide hands on experience and
learning holistically about the entire process. There is an embedded practice of staff learning from one another and this is one of the key ways new staff learn about the centre- from more
experienced staff who have worked at the centre for some time. There is a horizontal support mechanism in operation. As far as possible consistency of educators is provided not
withstanding staff who become upskilled over time and progress in their careers which is encouraged at the centre and part of the Performance and Development process. Where possible a
mix of skills is provided so that staff learn from one another and this maximises support for children. Changes that are across the centre are developed by the staff team in consultation with
all relevant stakeholders. There is embedded practice around the learning, support and wellbeing of all children and much of the daily critical reflections are based on this practice. Open and
honest communication is encouraged so that potential conflict is outworked in the early stages. This includes supporting staff with professional development opportunities if needed around
communication and conflict resolution to upskill them in respectful and positive communication strategies. Staff meetings and closure days are especially focussed on critical review of
curriculum and pedagogy and the review of centre goals and priorities. The children's learning and wellbeing is at the heart of all debate, discussion, review, change and family support in the
centre. The centre focus is around all staff being able to engage in professional dialogue, professional conversations with families and agencies and to be able to manage any situation that
arises in the centre including crisis situations in a professional and competent manner. Performance Development meetings are a supportive time that also focus on professionalism, tole
descriptions and each staff member's approach to the centre goals in their work. The cultural diversity of the staff team provides a catalyst for learning from one another and respecting
different perspectives. Ongoing improvement as a team and individually is an embedded part of daily practice with a focus on ongoing personal learning. This also forms part of Performance
Development Plans.
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With reference to the three exceeding themes:

1. Practice is embedded in service operations

2. Practice is informed by critical reflection

3. Practice is shaped by meaningful engagement with families
and/or the community

and evaluate

The dignity, value and worth of each child is embedded into all educator practice including conversations, interactions, self/group reflections, planning and more formal practice such as
meetings. The rights of each child around engaging in safe and purposeful play is a regular consideration through the daily emergent program and is a key factor in relevant adaptions to this
program. There are clear and consistent behaviour guidance principles that all staff follow and these reflect individual need, strengths and development. They are based on knowing each
child. Educators consistently support children in self-regulation, learning to manage conflict situations and there is a high focus on supporting children to communicate feelings and needs.
The child protection curriculum at the site considers children's safety, relationships, equity issues and the rights of others and is embedded into the daily program. Educators acknowledge
each child comes to the centre with unique needs, personal culture and home values and with a range of strengths. The staff develop the Individual Learning Plans to ensure there is equity,
a high priority on social justice and flexibility. Relationships are developed while being respectful of the changing needs/strengths/interests of children. The expertise of additional
professionals from the Department to support children with special rights is an embedded part of practice. Educators use their knowledge of the Berri St model training, SMART training and
child development theory to build respectful equitable relationships with all children. Robust discussion occurs around equity issues. There are processes in place to monitor and support
children who could slip ‘'under the radar'. Staff are purposeful in developing children's social and emotional development and in planning the part they play in this. Educators ensure children
are part of the decision making process around their learning, their relationships and their feelings. Children are supported to know their rights and the rights of others and this is embedded
into the emergent program and child protection curriculum. The Responsive Learning Environment model used at the centre supports children in their play and learning and emotional/ social
development. It is highly supportive of children from trauma backgrounds. This includes the targeted use of multiple spaces coupled with a small group model which maximises children's
learning and wellbeing, minimises noise levels and allows children to feel safe in the learning process. The embedded practice is around educators building and maintaining ongoing positive
relationships with children and fostering positive relationships between children. Each staff member contributes their knowledge and expertise to the team to support other educators in
building relationships. Educators use the daily reflection process and regular staff meetings to engage in deep reflection around relationships. They learn from one another which in turn
supports their skills in building relationships with children. Educator practice is then adapted as needed and this process is embedded. There is a high priority on developing children's oral
language to develop communication skills, play entry and ongoing play skills so that children are able to build positive relationships with their peers. Although all educators work with children
at varied times there is an embedded practice where educators have consistency in relationships with a group of children throughout the day. Educators use information provided by parents
to support children. Child/parent voice is a priority and communication and events are directed at supporting children and families to have a sense of belonging in the centre. Parenting
groups and varied playgroups are a catalyst for supporting families to be more engaged in the centre and to enhance their parenting skills. Educators are proactive in including different
cultures, the broad Elizabeth culture and family backgrounds into events and the daily program and using knowledge about these in conversation with families. The centre is proactive in
ensuring established parenting groups are relevant to the centre families and broader community and also proactive in critically evaluating practice/ adapting parent support as needed.
Parenting groups are planned in line with the SA Outcomes Framework with a focus on outcomes for children. Play based learning is the foundation of building relationships at the centre in
terms of educator-child, child- child and parent-child interactions. This includes supporting families in building relationships with children, enhancing parent and child wellbeing and promoting
literacy and numeracy in the home as these all support positive relationships. The focus on positive relationships connects with the centre philosophy around support for the child around life
long learning. The centre values also support building relationships between all stakeholders including staff members and the community- respect, excellence and wellbeing.
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With reference to the three exceeding themes:

1. Practice is embedded in service operations

2. Practice is informed by critical reflection

3. Practice is shaped by meaningful engagement with families
and/or the community

and evaluate

Quality Area 6: Collaborative Partnerships with Families and Communities

Educators believes that building connections and relationships starts on a parent's first visit to the centre. Staff are aware that a visitor's first contact with the centre
sets the foundation for a future positive relationship and processes are embedded to support this. The Parent Handbook and the enrolment/orientation process
including a formal parent/carer session are the beginning of the journey for new families. This process includes seeking relevant information about the child, the family,
their culture and home and extended life that will support the child at preschool or occasional care. Finding a range of ways to communicate with EALD families is
embedded practice. For playgroup parents transitioning through another agency into the centre, there is a strong focus on building the relationship to then transition
the family into the centre. The philosophy is updated annually with family, campus and child input. The centre shares space with community groups when the service is
relevant to supporting the learning and/or wellbeing young children and their families. This provides avenues for foundational relationships to be established with
future parents and builds on the relationships with current parents and supports them. Analysing the AEDC, parent voice and identifying community need are the main
factors influencing the parenting groups provided at the centre. Parent information and input is part of operational discussions such as Governing Council and staff and
leadership meetings. There is a whole site approach to connecting with and building relationships with families and the embedded communication between staff
ensures information communicated by families is acted upon. The educators critically reflect on how to support new and existing families and provide referrals and
pathways for those who need access to additional services. This reflection is shaped on parent voice and educator knowledge of children. Any changes to parent
collaboration are considered after careful consultation. The educators are proactive in seeking out Department and community partnerships that will support children
and families such as the Learning Together playgroups, Northern Midwifery Ante Natal Services, CAFHS child development checks, Novita and medical specialists to seek
advice on supporting families. The centre connects with Aboriginal groups that support cultural learning and this supports a sense of identity for the Aboriginal learners.
Every ATSI family is invited to share their culture at the centre and there is respectful inclusion of ATSI culture throughout the year. Governing Council is comprised of a
number of active parents who normally stay on for 3 or 4 years. All staff have input into the approach around community engagement and parent services. There is a
strong relationship with Elizabeth Grove Primary School in relation to parent support around transitioning children to school and joint projects at times. Any community
group using the centre is considered to be a part of the centre and sometimes these groups have a representative on Governing Council such as CAFHS or Learning
Together. The educators seek out parent strengths and utilise these as part of the parent/community engagement such as the commencement of a Men's Group in 2020
as a direct result of parent voice. The centre also builds connections with community groups such as Bunnings, Green Hill Living, SAPOL, SA Fire Service and the RSPCA
which directly inputs into the curriculum. The centre supports disadvantaged families through partnering with other agencies.
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With reference to the three exceeding themes:

1. Practice is embedded in service operations

2. Practice is informed by critical reflection

3. Practice is shaped by meaningful engagement with families
and/or the community

and evaluate

Quality Area 7: Governance and Leadership

There are structures in place around ensuring there is organised, collaborative and informative decision making across the centre. Governing Council support the centre with policy, finance
and other administration matters and all parents and staff are given the opportunity to have input. There are clear structures and processes in place around meetings with purposeful
agendas related to centre improvement and the PQIP goals. The centre works with the campus school to ensure continuity of learning for children transitioning to the campus school and also
to ensure administrative procedures at a campus level are reviewed. Campus leader meetings provide the opportunity for joint decision making where appropriate especially around WHS.
The statement of philosophy underpins the administration and running of the centre and staff are able to articulate the process around reviewing the philosophy, the inclusivity of this process
and how parent input is sought. The administration of the centre is considered when reviewing the philosophy. There are clear orientation processes in place for staff and a strong focus on
new educators learning from one another over time. There is a multicultural staff team that is purposefully in place to meet the needs of the community and ensure cultural inclusion for all
families. Staff are clear about their roles and responsibilities and relief staff have an orientation prior to starting at the centre. Those who continue to work at the site are provided with an
ongoing orientation including daily operations, policy and procedures. Regular review is embedded in practice which includes the daily curriculum and child reviews, staff meetings,
Governing Council meetings, parent surveys and specific reviews for a purpose. Educators focus on managing risks and use identification of risks as an improvement focus. This includes
critical reflection on incidents and day to day significant events. It ensures an ongoing focus on improvement including using support mechanisms in the Department such as WHS
consultants. Staff and parents and children have the opportunity to provide feedback on any aspect of the centre at any time and these are documented and discussed and there is critical
reflection and relevant change as needed around the results of the parent survey each year. The focus is on a whole site approach to reflection, review and change. There is a planned and
rigorous professional learning process at the centre and this is linked to Performance Development Plans. Staff are able to articulate the purpose of the PDP process and how it connects to
their work. Professional Development is focussed around centre priorities and individual upskilling of staff to build capacity to achieve these priorities. The expertise of consultants from the
community, the Department and external agencies are used to upskill staff such as Lisa Burman Consultants' support around the Making Learning Visible Project. This Elizabeth Partnership
project also demonstrated the connection the centre staff have with other educators in their professional development. The ongoing program and activities of the centre are linked to the
Quality Improvement Plan and there has been regular review of the QIP leading to adaptions as needed. In 2020 there will be a number of priorities that will sit behind the PQIP given the
changes to this document. The QIP has been available to parents for comment and part of discussion at Governing Council. Feedback from all stakeholders including children is a catalyst
for adaptions to the QIP. The focus is implementing the priorities in the QIP. There is a strong consultative process around change which is based on data and best practice. The Outdoor
Learning Environment Project and resultant improvements to pedagogy over time, are a significant example and involved community, campus, centre and significant others in the journey.
There is a clear quality improvement process that drives change, support for children's wellbeing, learning outcomes, family support, staffing considerations and administrative processes.
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Quality Improvement Plan for
ELIZABETH GROVE CHILDREN'S CENTRE (DRAFT)

Includes:

Learning Improvement goals
Progress notes

National Quality Framework responsibilities plan

How to complete this template

Complete every step. The Preschool Quality Improvement Planning handbook explains how to do this. In addition your education director will provide support.
Complete steps 1 to 3 during term 4 and have it approved by the director/principal, governing council chairperson and education director.

Email this plan (steps 1 — 3) to your education director.

Ensure your preschool quality improvement plan is readily available on request to parents and families, and officers of the Education Standards Board.

Work through step 4 (Improve Practice and Monitor Impact) regularly throughout the year.

Complete step 5 (Review and Evaluate) in term 4 of each year.

Your complete quality improvement plan should be reviewed and updated in term 4 each year.

For further information and advice contact your local education team.
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Learning Improvement Plan

Goal 1: Goal 1 To improve children's ability to use Tier 2 words in context in reciprocal

conversations.

Determine
challenge of
practice

Analyse
and prioritise actions for

improvement

If we develop an intentional and explicit planning process around teaching how to use tier 2 words in a sentence then we will improve
Ch a | |e nge Of p ra ctice . children's ability to use these words in reciprocal conversations.

Actions

To construct and implement a targeted professional development
program for educators around oral language development - Tier 1
and Tier 2 words , reciprocal conversations and how to use the
planned resources .

To build staff capacity around developing book based resources

and use a book based focus to incorporate new vocabulary and
concepts in the curriculum.

To develop additional data and adapt current data to track learner
growth in the use of Tier 2 words in conversation

Critical analysis and review of data to monitor progress of actions
and success criteria

Success criteria

NQS links

1.2.1;1.3;4.2.1:
4,2.2:5.1.1:
5.2.1:

4.2.1:422

1.2.1:1.3.1:1.3.2:
:1.3.3..

1.2.1:1.3.1;
1.3.2;

Timeline

Feb-April

Feb-September

February - May

Twice per term

Resources

EYLF:Yakka Tracker: One Minute
Vocab test; OL Screen O L current
research. Speech pathologist. Sfaff
PDP

Book based learning resources. .
Speech pathologist.. Staff PDP
Playford Library

Centre data. LDAR.

Yakka Tracker. One Minute Vocab
test. OL Screen. Other centre data.

Responsibility

Director/Teacher /speech pathologist - all
staff involvement

Director/teacher/speech pathologist - all
staff involvement

All educators

All educators

Children will use Tier 2 vocabulary in communication with adults and children. Children will:demonstrate growth in using
Tier 2 words in context in the play based learning environment . Children will initiate and enter play with others using Tier 2
words. Children will use Tier 2 words in context in small group times.
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Progress notes

Improve
practice and
monitor impact

Goal 1: Goal 1 To improve children's ability to use Tier 2 words in context in reciprocal

conversations.
Meeting Implementation Impact Next steps
date (are we doing what we said we would do?) (are we improving learning outcomes?)
. . Enter the evidence of impact of your actions on children’s

Enter your overall assessment of progress towards learning against success criteria.

implementing actions for improvement.
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Learning Improvement Plan

Analyse Determine
and prioritise challenge of actions for
practice improvement

Goal 2: Goal 2 goes here

Challenge of practice:

Actions NQS links Timeline Resources Responsibility

Success criteria
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Progress notes

Improve
practice and
monitor impact

Goal 2: Goal 2 goes here

Meeting Implementation Impact Next steps
date (are we doing what we said we would do?) (are we improving learning outcomes?)
. . Enter the evidence of impact of your actions on children’s

Enter your overall assessment of progress towards learning against success criteria.

implementing actions for improvement.
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Learning Improvement Plan

Analyse Determine
and prioritise challenge of actions for
practice improvement

Goal 3: Goal 3 goes here

Challenge of practice:

Actions NQS links Timeline Resources Responsibility

Success criteria
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Progress notes

Improve
practice and
monitor impact

Goal 3: Goal 3 goes here

Meeting Implementation Impact Next steps
date (are we doing what we said we would do?) (are we improving learning outcomes?)
. . Enter the evidence of impact of your actions on children’s

Enter your overall assessment of progress towards learning against success criteria.

implementing actions for improvement.
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National Quality Framework responsibilities

NQS links Task Steps involved Timeline Responsibility Resourcing Completed
To develop a new flexible transition Partner with expert transition consultant. Feb-June Director or nominee Consultant EGPs and centre  on hold with
process that meets the needs of all staff budget allocation covIb
children transitioning to the campus R h bud i }

. " i i iti - i esearch budget allocation i
school and provides additional support Extensive review of current transition research. | Feb-June Leadership 9 8BCIOI|Dd with
for children and families.
Consultation with sites, implementation June-ongoing All staff Documentation Planning ON HOLD WITH
document planning strategy CoVvID
To develop stronger connections with | Extend admin role to include community connections and | 12 months Faciliation role; director; Human resourcing budget On hold with
relevant community and centre facilitation. teacher; other staff;GC allocation space COVID
programs that support families in the
centre and community in their parenting ) ) - . . .
Centre campus and community consultation around 6 months Facilitator role director all human resourcing budget On hold with
and personal development. . : !
parent and family needs staff GC allocation space CoVvID
Ongoing gradual delivery of more targeted programs that = 12 months Group facilitators; Human resourcing; Budget Commenced T 1

are relevant to the community and families and directly
impact on children's learning and wellbeing.

Facilitation role: Director;

allocation space

then on hold
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Review and evaluate

Goal 1 To improve children's ability to use Tier 2 words in context
] ] in reciprocal
Lea rning iImprovement goal 1: conversations.

and evaluate

What progress have we made? Have we achieved our goals?

Enablers: What factors have been critical for success?

Inhibitors: What factors have impeded progress? How will we work through this?

Recommendations: What are the next steps to take?
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Review and evaluate

Goal 2 goes here and evaluate

Learning improvement goal 2:

What progress have we made? Have we achieved our goals?

Enablers: What factors have been critical for success?

Inhibitors: What factors have impeded progress? How will we work through this?

Recommendations: What are the next steps to take?
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Review and evaluate

Goal 3 goes here and evaluate

Learning improvement goal 3:

What progress have we made? Have we achieved our goals?

Enablers: What factors have been critical for success?

Inhibitors: What factors have impeded progress? How will we work through this?

Recommendations: What are the next steps to take?
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Approvals

Approved by director/principal

Jenny Fox Currently a draft

Approved by governing council chairperson

Approved by education director
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	Service name: ELIZABETH GROVE CHILDREN'S CENTRE 
	Service approval number: SE-00010315
	Text2: KAURNA 
	Context: Elizabeth Grove Children's Centre offers a preschool program and an occasional care program, parenting groups to support families on campus and in the local community. Preschool and occasional care services operate within the South Australian school terms 40 weeks of the year. The centre is sometimes open in school holidays (excepting at least two weeks over the Christmas and New Year period) depending on available staff and sometimes parenting groups may run in the holidays. Staff required to work in the holidays may work off site during these periods in another work location if it is considered unsafe and not in the wellbeing interests of the staff member to work in isolation.     
On the campus there is Elizabeth Grove Primary School, CAFHS and the Smith Family. There is also a weekly Learning Together music playgroup, a weekly Birth-2 years playgroup,  a MEn's playgroup , Strong Start program for families and parent support groups.       
The centre has a full time director with some teaching responsibility, a full time teacher and part time teacher and part time early childhood workers (ECW's) to support the children including children with additional needs/special rights. The centre has admin/finance staff and a groundsman. The Community Development Coordinator and Family Practitiioner positions are currently vacant but community programs continue.             
The Elizabeth Grove Primary School car park at 20 Haynes Street is available for staff and visiting staff/professionals and is open most of the day except at school start and finish times for safety reasons. There is parking in Haynes Street and surrounding streets for parents /carers and those engaged in parenting and other groups. Street parking is restricted for parts of the day. 
 
	Statement of Philosophy: At Elizabeth Grove Children's Centre, we are committed to providing quality education and care that is inclusive and respectful of children, families and staff members. We believe that children are capable and curious learners. We value the prior knowledge, skills and experience that they bring to the centre, and staff support them to build on from this.    
We aim to provide a safe, challenging and enjoyable learning environment where children explore, create, imagine, express ideas, solve problems, take risks and develop dispositions and skills to support them as life-long learners. We believe children learn best through play using open ended learning experiences, exploring the natural environment, creating their own learning and having access to qualified adults to facilitate and guide their learning to maximize their learning potential.  
We are responsive to the health and wellbeing needs of children, staff, families and the wider community. 
We provide opportunities for children to develop positive relationships with other children and with trusted adults, to become strong in their social and emotional wellbeing and to support a positive sense of identity. The Early Years Learning Framework is the foundation of our curriculum. The ongoing learning of staff members is important in achieving best outcomes for children and supporting children's ongoing knowledge, skills and dispositions as life-long learners.  
Through our culture of continual improvement, we are constantly reflecting on what we do to support children and families and how we can ensure high professional standards and high expectations for children's learning outcomes. We acknowledge the diversity of families and support open and honest communication. We encourage family and community participation in the service and respect the rights of families to have varied levels of involvement. 
We aim to build parent capacity to support children's development, learning and wellbeing and understanding of the value of play. We aim to support parents and caregivers in their parenting and to be responsive to child/family voice. We believe that through joint collaboration with families, the  campus and community we can achieve optimum outcomes for children.   Updated April 2020 
	Quality area 1: All educators are involved in curriculum decision making which is flexible yet planned. The practice of all regular staff being spontaneous and purposeful in their practice and having input into the learning program is embedded. All educators reflect daily on the routines, curriculum, children and their learning, culture and abilities and any changes to their wellbeing. They adapt the curriculum, routine and learning environment based on critical reflections. The service philosophy and EYLF are at the heart of curriculum decisions. Significant decisions, adaptions, strategies, educator ideas are all documented at the end of each day and all staff have input. It is embedded practice for educators to intentionally position resources, set up resources for provocations and problem solving and use intentional teaching based on each child's ILP's. There is an emergent planning process in place. Staff focus on supporting children to manage their own learning, solve problems, develop agency and extend their knowledge dispositions and skills with purpose. They model open-ended learning and extend children's communication skills through targeted oral language experiences. Staff have developed specific open-ended questions to help scaffold learning and maximise communication skills. The AEDC data is a strong determinant of curriculum priorities. All staff are regularly encouraged to be part of critical reflection around curriculum, routines, children's learning and centre operations. Daily reflections are targeted around informing next steps in the curriculum with the centre philosophy and educator/child perspectives are at the heart of reflections. Each educator has the opportunity to use their skills and expertise to support other staff and children and educators share their cultural understandings.  Educational theory is debated and challenged at times and there are robust discussions relating to staff philosophies around learning, wellbeing, routines and centre administration.  Ongoing educator learning is embedded resulting in the program and routines being adapted based on new knowledge and ideas. This includes formal and informal learning. Consistent daily informal communication between staff, varied meetings and emails are an embedded part of the communication process and essential for part-time staff to keep up to date and have input. The rights of each child, family and educator are valued and this is evident in the way staff manage social justice issues, staff meetings, day to day conversations and the individualised approach taken around learning for each child.  Staff provide ongoing support for families from EALD backgrounds, from orientation to the centre until the child leaves using other family, friends and interpreters to communicate. Meaningful family engagement in cultural activities and the curriculum is encouraged. Child and parent voice is at the heart of the centre operations. Communication with families is extensive and additional time is spent with many families to support their needs and information required. Families provide information about the Elizabeth culture and family life and this is incorporated into the curriculum. The Aboriginal Totem Poles onsite are a reflection of the community through the Aboriginal voice. Educators regularly communicate with families around their child's learning and development and seek out additional supports for the child and family as needed. The extensive documentation on children's learning is regularly reviewed and available to families to discuss. Individualised meetings for families are embedded practice. Parents are valued as the first educators of children and staff use parents'/carers' communicated information (verbal and written) to support children around eating, toileting, supporting children's wellbeing/learning and in supporting literacy and numeracy development. Parents are encouraged to participate in literacy events such as the Books in Homes program, the regular Playford library visits to the centre and follow up reading to children at home, the Let's Read program and a book borrowing program. The centre provides additional literacy resources to many families in need.
 
	Quality area 2: II is embedded practice that every staff member is alert to each child's health needs and that children are regularly monitored to ensure they engage in physically active and passive activities.  Daily reviews and reflections and staff meetings ensure children do not go 'under the radar' and all their needs and strengths are considered. The nature play areas promote a range of physical activities in a natural setting and staff add to this through music, dance and other physically active experiences set up with children. Outdoors learning area 2 has been specifically designed for younger children (occasional care /playgroup, early preschool entry) and for children with additional needs/special rights to support their physical, social and emotional wellbeing. Staff are quick to act if a child exhibits symptoms of illness and there is a strong commitment to action to prevent illness and injuries reflected in policy and educator practice. There is a p.eriodic review of incidents/risks to assess if changes in practice or routines are needed - a preventative approach.  Procedures are in place and followed around children with medical conditions Educators monitor children's hunger and provide a flexible approach so that children can eat when they are hungry outside the normal routine eating times and children have a progressive morning and afternoon snack to suit their needs. The centre follows a healthy eating approach and staff model good nutrition as an embedded practice. Family cultural beliefs are considered in the eating practices at the centre and the educators consult with families around eating and health needs of children. Children have the opportunity for a rest time if needed and occasional care also have portable cots for very young children to sleep. Healthy eating and lifestyle, good nutrition and eating as a social experience are a regular part of the curriculum including at meal times. Children's health and wellbeing is part of informal staff discussions, staff meeting agenda items and part of daily reflections. Adaptions to the routine are made if there is anything that impacts on children's health or wellbeing. The EYLF and centre philosophy are reflected in the focus on health and wellbeing and considered in critical reflection and future actions. This includes ensuring a safe environment, adapting the environment as needed, monitoring individual children, being alert to changes in children's health/wellbeing, planned supervision and developing procedures around risk management and safety. In the critical reflections staff consider alternatives to support individual children and consult with the Dept. support services when there are significant concerns around a child's health/wellbeing. Specific strategies are put in place, additional funding is sought with regular review focussed around the child with parent involvement. The centre also seeks external advice from WHO, Novita and other Dept. staff etc. around children's health, wellbeing and related policy. Diverse staff perspectives provide a balanced approach to health and safety. There is consultation with staff, parents, Governing Council, agencies and other early childhood services before any changes are made to areas of health and safety. Risk assessments are critically analysed to ensure that staff improve practice as needed. Parent perspective is encouraged in the daily program and educators encourage parents to provide verbal feedback also about their children's health needs. The design of the educational program includes the use of space across the centre which is developed with a Berri St model focussing on each child's wellbeing and considering trauma informed practice. From the Berri St training staff have moved to a model of maximising space in a way that is conducive to children's health, learning and wellbeing and the regular small group targeted play across the centre has been very effective. Parents are provided information and give input into the use of these spaces for their child as needed and the Governing Council are involved in decisions about general space requirements for groups to ensure that the children's wellbeing and learning is a priority. CAFHS nurses provide a 4 year old health check at the centre each term as needed and the centre works with relevant NDIS providers and families around children's health learning and wellbeing needs with a strengths based inclusive approach. There is an embedded practice of connecting with other agencies such as Playford Council and Nature Play SA to ensure that up to date information is available to families around varied topics such as health and nutrition, physical activity at home/in the community and community events. This provides an avenue for the centre staff to ensure that activities are unique to the community. 
      
 
	Quality area 3: All outdoors and indoors environments reflect a strong focus on nature and the two outdoors learning environments have been purposefully built for inclusion, challenge, exploration, children's wellbeing, socialisation and learning with one specific area designated to support younger children and those with additional needs/special rights. Staff have spent several years in professional development around different aspects of learning environments and making changes to indoors and outdoors to ensure a high standard that reflects quality nature play with many provocations that promote children's agency, creativity, thinking and enthusiasm. The centre has a regular connection with a sustainability consultant (Greenhill Living) who visits four times per year and leads the sustainability program including the vegetable and plant gardens and the worm farm. Children are actively involved in this from preparation to harvesting and choosing what happens to produce grown and also water conservation. All staff can articulate the 'Responsive Environment' approach which uses all aspects of the building for children as needed. This is a highlight of the centre as it provides unique quality time with educators in small groups and promotes a targeted approach to learning and wellbeing. Educators critically reflect on the sustainability approach regularly and make adaptions as needed in consultation with children and families. 2020 will be the third year of a responsive environment approach and this has been a significant shift but is now embedded and new staff simply work within this model. It was a centre initiative. Critical reflections during and at the end of sessions and at meetings ensures that all staff have equal say and bring their knowledge and experience to ensure play based inclusive learning is individualised and meets everyone's needs. The focus is on ALL children including those needing intellectual stretch, those with additional needs and those at risk of going `under the radar' are considered equally. In 2018-19 the focus was on ensuring those with additional needs attended at the same time to maximise support and this was successful. However the 2019 review has resulted in a shift to space children with additional needs over sessions and in line with family needs. Session times are also more flexible in 2020 to be responsive to children's needs. Trialling ideas is a regular process at the centre on a daily basis with reflection after the fact and then ongoing adaptions based on reflections. There is a vast array of resources at the centre and more are also purchased as needed to meet individual children's needs. This includes resources to support quiet and active play, enhance wellbeing such as sensory areas and a focus on children's interests to enhance self-motivated and self- directed learning. All changes and adaptions are discussed amongst the staff team and there is an honest open approach where staff learn from one another. Staff with a specific expertise on additional needs and inclusion are used to support other staff and the focus is not just on qualifications but experience and expertise learning from other staff. Family voice is a priority through Governing Council, children's voice and the day to day conversations with families. Community voice is considered through those who use the centre for community events and parent support. All families from different cultural backgrounds and all families with an Aboriginal heritage are encouraged to participate in the program and share ideas for the learning spaces, the outdoors environment. And the learning program.  The local Aboriginal community were consulted and created art work for the Totem Poles at the centre to reflect the geographical and community focus on Elizabeth Grove. Parent events are encouraged to help families feel welcome and there is a drop in coffee time from 2020 at any time of day for families - some parents commenced this in 2019 but it has been expanded to include a special parent area. Excursions reflect children's interest with nature and the weekly Playford Library visits provide the catalyst to support literacy development and community library participation.  Children borrowing books and parents and family members reading these books is now embedded practice. The focus on sustainability is connected to the home so that parents are aware of what children are learning through newsletters, Facebook and the website as well as handouts to families. Parent expertise around gardening and other sustainable practices is a part of centre practice. . 
	Quality area 4: Knowledge and working in accordance with the Code of Ethics, Code of Conduct and policies and procedures are an embedded part of practice for regular staff. New staff are gradually inducted into the centre philosophy and practices in line with Department policy. The centre recognises that over time changes take place and the current centre handbook to support new and existing staff is being reviewed as part of critical reflective practice at the end of 2019. The centre values of respect, excellence and wellbeing are the foundation of staff relationships and new staff are supported to ensure they are familiar with the centre philosophy which is reviewed each year (parents/staff/children/ community/campus). There is a staff Code of Conduct developed by staff and the Public Sector Code of Ethics are also embedded in practice. Staff are encouraged to listen to different points of view and to have a valued voice and this is evidenced by how new staff members quickly feel part of the team and provide regular input into the program, routines and learning environments. There is a flexible and ongoing collaborative approach between staff that reflects every day changes and children's changing needs and interests. As new challenges emerge staff engage in robust discussion around different perspectives on a day to day basis. This requires them to interpret policy/legislation, review policy and procedures and collaborate with one another. When staff are not familiar with procedures it is an embedded practice to induct a person over time which includes taking on responsibilities such as organising an invacuation procedure to provide hands on experience and learning holistically about the entire process. There is an embedded practice of staff learning from one another and this is one of the key ways new staff learn about the centre- from more experienced staff who have worked at the centre for some time. There is a horizontal support mechanism in operation. As far as possible consistency of educators is provided not withstanding staff who become upskilled over time and progress in their careers which is encouraged at the centre and part of the Performance and Development process. Where possible a mix of skills is provided so that staff learn from one another and this maximises support for children. Changes that are across the centre are developed by the staff team in consultation with all relevant stakeholders. There is embedded practice around the learning, support and wellbeing of all children and much of the daily critical reflections are based on this practice. Open and honest communication is encouraged so that potential conflict is outworked in the early stages. This includes supporting staff with professional development opportunities if needed around communication and conflict resolution to upskill them in respectful and positive communication strategies. Staff meetings and closure days are especially focussed on critical review of curriculum and pedagogy and the review of centre goals and priorities. The children's learning and wellbeing is at the heart of all debate, discussion, review, change and family support in the centre.  The centre focus is around all staff being able to engage in professional dialogue, professional conversations with families and agencies and to be able to manage any situation that arises in the centre including crisis situations in a professional and competent manner. Performance Development meetings are a supportive time that also focus on professionalism, tole descriptions and each staff member's approach to the centre goals in their work. The cultural diversity of the staff team provides a catalyst for learning from one another and respecting different perspectives. Ongoing improvement as a team and individually is an embedded part of daily practice with a focus on ongoing personal learning. This also forms part of Performance Development Plans. 
 
	Quality area 5: The dignity, value and worth of each child is embedded into all educator practice including conversations, interactions, self/group reflections, planning and more formal practice such as meetings. The rights of each child around engaging in safe and purposeful play is a regular consideration through the daily emergent program and is a key factor in relevant adaptions to this program. There are clear and consistent behaviour guidance principles that all staff follow and these reflect individual need, strengths and development. They are based on knowing each child. Educators consistently support children in self-regulation, learning to manage conflict situations and there is a high focus on supporting children to communicate feelings and needs. The child protection curriculum at the site considers children's safety, relationships, equity issues and the rights of others and is embedded into the daily program. Educators acknowledge  each child comes to the centre with unique needs, personal culture and home values and with a range of strengths. The staff develop the Individual Learning Plans to ensure there is equity, a high priority on social justice and flexibility. Relationships are developed while being respectful of the changing needs/strengths/interests of children. The expertise of additional professionals from the Department to support children with special rights is an embedded part of practice. Educators use their knowledge of the Berri St model training, SMART training and child development theory to build respectful equitable relationships with all children. Robust discussion occurs around equity issues. There are processes in place to monitor and support children who could slip 'under the radar'. Staff are purposeful in developing children's social and emotional development and in planning the part they play in this. Educators ensure children are part of the decision making process around their learning, their relationships and their feelings. Children are supported to know their rights and the rights of others and this is embedded into the emergent program and child protection curriculum. The Responsive Learning Environment model used at the centre supports children in their play and learning and emotional/ social development. It is highly supportive of children from trauma backgrounds. This includes the targeted use of multiple spaces coupled with a small group model which maximises children's learning and wellbeing, minimises noise levels and allows children to feel safe in the learning process. The embedded practice is around educators building and maintaining ongoing positive relationships with children and fostering positive relationships between children. Each staff member contributes their knowledge and expertise to the team to support other educators in building relationships. Educators use the daily reflection process and regular staff meetings to engage in deep reflection around relationships. They learn from one another which in turn supports their skills in building relationships with children. Educator practice is then adapted as needed and this process is embedded. There is a high priority on developing children's oral language to develop communication skills, play entry and ongoing play skills so that children are able to build positive relationships with their peers. Although all educators work with children at varied times there is an embedded practice where educators have consistency in relationships with a group of children throughout the day. Educators use information provided by parents to support children. Child/parent voice is a priority and communication and events are directed at supporting children and families to have a sense of belonging in the centre. Parenting groups and varied playgroups are a catalyst for supporting families to be more engaged in the centre and to enhance their parenting skills. Educators are proactive in including different cultures, the broad Elizabeth culture and family backgrounds into events and the daily program and using knowledge about these in conversation with families. The centre is proactive in ensuring established parenting groups are relevant to the centre families and broader community and also proactive in critically evaluating practice/ adapting parent support as needed. Parenting groups are planned in line with the SA Outcomes Framework with a focus on outcomes for children. Play based learning is the foundation of building relationships at the centre in terms of educator-child, child- child and parent-child interactions. This includes supporting families in building relationships with children, enhancing parent and child wellbeing and promoting literacy and numeracy in the home as these all support positive relationships. The focus on positive relationships connects with the centre philosophy around support for the child around life long learning. The centre values also support building relationships between all stakeholders including staff members and the community- respect, excellence and wellbeing.     
 
	Quality area 6: Educators believes that building connections and relationships starts on a parent's first visit to the centre. Staff are aware that a visitor's first contact with the centre sets the foundation for a future positive relationship and processes are embedded to support this. The Parent Handbook and the enrolment/orientation process including a formal parent/carer session are the beginning of the journey for new families. This process includes seeking relevant information about the child, the family, their culture and home and extended life that will support the child at preschool or occasional care. Finding a range of ways to communicate with EALD families is embedded practice. For playgroup parents transitioning through another agency into the centre, there is a strong focus on building the relationship to then transition the family into the centre. The philosophy is updated annually with family, campus and child input. The centre shares space with community groups when the service is relevant to supporting the learning and/or wellbeing young children and their families. This provides avenues for foundational relationships to be established with future parents and builds on the relationships with current parents and supports them. Analysing the AEDC, parent voice and identifying community need are the main factors influencing the parenting groups provided at the centre.  Parent information and input is part of operational discussions such as Governing Council and staff and leadership meetings. There is a whole site approach to connecting with and building relationships with families and the embedded communication between staff ensures information communicated by families is acted upon. The educators critically reflect on how to support new and existing families and provide referrals and pathways for those who need access to additional services. This reflection is shaped on parent voice and educator knowledge of children. Any changes to parent collaboration are considered after careful consultation. The educators are proactive in seeking out Department and community partnerships that will support children and families such as the Learning Together playgroups, Northern Midwifery Ante Natal Services, CAFHS child development checks, Novita and medical specialists to seek advice on supporting families. The centre connects with Aboriginal groups that support cultural learning and this supports a sense of identity for the Aboriginal learners. Every ATSI family is invited to share their culture at the centre and there is respectful inclusion of ATSI culture throughout the year. Governing Council is comprised of a number of active parents who normally stay on for 3 or 4 years. All staff have input into the approach around community engagement and parent services. There is a strong relationship with Elizabeth Grove Primary School in relation to parent support around transitioning children to school and joint projects at times. Any community group using the centre is considered to be a part of the centre and sometimes these groups have a representative on Governing Council such as CAFHS or Learning Together. The educators seek out parent strengths and utilise these as part of the parent/community engagement such as the commencement of a Men's Group in 2020 as a direct result of parent voice. The centre also builds connections with community groups such as Bunnings, Green Hill Living, SAPOL, SA Fire Service and the RSPCA which directly inputs into the curriculum. The centre supports disadvantaged families through partnering with other agencies.      
 
	Quality area 7: There are structures in place around ensuring there is organised, collaborative and informative decision making across the centre. Governing Council support the centre with policy, finance and other administration matters and all parents and staff are given the opportunity to have input. There are clear structures and processes in place around meetings with purposeful agendas related to centre improvement and the PQIP goals. The centre works with the campus school to ensure continuity of learning for children transitioning to the campus school and also to ensure administrative procedures at a campus level are reviewed. Campus leader meetings provide the opportunity for joint decision making where appropriate especially around WHS. The statement of philosophy underpins the administration and running of the centre and staff are able to articulate the process around reviewing the philosophy, the inclusivity of this process and how parent input is sought. The administration of the centre is considered when reviewing the philosophy. There are clear orientation processes in place for staff and a strong focus on new educators learning from one another over time. There is a multicultural staff team that is purposefully in place to meet the needs of the community and ensure cultural inclusion for all families. Staff are clear about their roles and responsibilities and relief staff have an orientation prior to starting at the centre. Those who continue to work at the site are provided with an ongoing orientation including daily operations, policy and procedures.  Regular review is embedded in practice which includes the daily curriculum and child reviews, staff meetings, Governing Council meetings, parent surveys and specific reviews for a purpose. Educators focus on managing risks and use identification of risks as an improvement focus.  This includes critical reflection on incidents and day to day significant events. It ensures an ongoing focus on improvement including using support mechanisms in the Department such as WHS consultants. Staff and parents and children have the opportunity to provide feedback on any aspect of the centre at any time and these are documented and discussed and there is critical reflection and relevant change as needed around the results of the parent survey each year. The focus is on a whole site approach to reflection, review and change. There is a planned and rigorous professional learning process at the centre and this is linked to Performance Development Plans. Staff are able to articulate the purpose of the PDP process and how it connects to their work. Professional Development is focussed around centre priorities and individual upskilling of staff to build capacity to achieve these priorities. The expertise of consultants from the community, the Department and external agencies are used to upskill staff such as Lisa Burman Consultants' support around the Making Learning Visible Project. This Elizabeth Partnership project also demonstrated the connection the centre staff have with other educators in their professional development. The ongoing program and activities of the centre are linked to the Quality Improvement Plan and there has been regular review of the QIP leading to adaptions as needed. In 2020 there will be a number of priorities that will sit behind the PQIP given the changes to this document. The QIP has been available to parents for comment and part of discussion at Governing Council. Feedback from all stakeholders including children is a catalyst for adaptions to the QIP. The focus is implementing the priorities in the QIP. There is a strong consultative process around change which is based on data and best practice. The Outdoor Learning Environment Project and resultant improvements to pedagogy over time, are a significant example and involved community, campus, centre and significant others in the journey. There is a clear quality improvement process that drives change, support for children's wellbeing, learning outcomes, family support, staffing considerations and administrative processes.
 
	Year: 0
	name of centre: ELIZABETH GROVE CHILDREN'S CENTRE (DRAFT)
	Picture_upload: 
	Challenge of practice 1: If we develop an intentional and explicit planning process around teaching how to use tier 2 words in a sentence then we will improve children's ability to use these words in reciprocal conversations. 
	Actions goal 1_1: To construct and implement a targeted professional development program for educators around oral language development - Tier 1 and Tier 2 words , reciprocal conversations and how to use the planned resources . 
	NQS link goal 1_1: 1.2.1;1.3 ; 4.2.1: 4.2.2:5.1.1: 5.2.1:
	Timeline_goal 1_1: Feb-April 
	Resources goal 1_1: EYLF:Yakka Tracker: One Minute Vocab test;  OL Screen O L current  research. Speech pathologist. Sfaff PDP  
	Actions goal 1_3: To develop additional data and adapt current data to track learner growth in the use of Tier 2 words in conversation 
	NQS link goal 1_3: 1.2.1:1.3.1:1.3.2:: 1.3.3.. 
	Actions goal 1_2: To build staff capacity around developing book based resources  and use a book based focus to incorporate new vocabulary and concepts in the curriculum.    
 
	NQS link goal 1_2: 4.2.1:4.2.2
	Timeline_goal 1_2: Feb-September 
	Resources goal 1_2: Book based learning resources. . Speech pathologist.. Staff PDP Playford Library  
	Responsibility goal 1_2: Director/teacher/speech pathologist - all staff involvement
	Responsibility goal 1_1: Director/Teacher /speech pathologist - all staff involvement
	Timeline_goal 1_3: February - May 
	Resources goal 1_3: Centre data. LDAR.
	Responsibility goal 1_3: All educators
	Actions goal 1_4: Critical analysis and review of data to monitor progress of actions and success criteria  
	NQS link goal 1_4: 1.2.1:1.3.1; 1.3.2;
	Timeline_goal 1_4: Twice per term 
	Resources goal 1_4: Yakka Tracker. One Minute Vocab test. OL Screen. Other centre data. 
	Responsibility goal 1_4: All educators 
	Success criteria goal 1: Children will use Tier 2 vocabulary in communication with adults and children. Children will:demonstrate growth in using Tier 2 words in context in the play based learning environment . Children will initiate and enter play with others using Tier 2 words. Children will use Tier 2 words in context  in small group times.   
 
 
 
	Goal 1: Goal 1 To improve children's ability to use Tier 2 words in context in reciprocal 
conversations. 
	Meeting date goal_1_1: 
	Implementation goal 1_1: 
	Impact goal 1_1: 
	next steps goal 1_1: 
	Meeting date goal_1_2: 
	Implementation goal 1_2: 
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